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Diversity Awareness in Kindergarten Curriculum
Introduction
Kindergarten curriculum often does not include diversity awareness. Diversity awareness
involves learning about the different aspects that make each person unique such as physical
characteristics and cultural traditions. Without diversity content, children are at risk for
developing prejudices in the future or feeling excluded by others. Children may become
accepting and empathetic to people from diverse cultures and backgrounds when diversity
awareness is integrated in their learning. To address the lack of education on diversity, I have
created a 3-day lesson for Kindergarteners at Jesse G. Sanchez Elementary School in Salinas,
California.
Needs Statement
Kindergarten curriculum does not often include enough content about diversity. Teaching
children about diversity can contribute to them developing respect and sensitivity towards people
with different backgrounds other than their own. Implementing diversity pedagogy in the
curriculum at an early age will enforce children’s acceptance towards diverse people (Zakin,
2012). According to Wells et al. (2016), children with early diversity lessons will learn to be
accepting, empathetic, and considerate with the people they interact with while also creating
healthy identities. In early education, students can start to acknowledge that being different
racially, ethnically, or culturally is not a disadvantage (Gayle-Evans, 2004). Having a curriculum
that integrates and embraces diversity will help students form a better understanding of the
concept and learn to appreciate the differences in people including their own. Including diversity
awareness in Kindergartners' education curriculum may teach them to comprehend and value
diversity as well as benefit from the positive effect it can have on them.
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Through daily, inclusive diversity lessons, students may learn to have respectful
interactions with diverse classmates and form a more respectful school environment where
inclusion and differences are embraced. Diverse classrooms allow students to prepare for society
by decreasing racial stereotypes and promoting multicultural awareness (Wells et al., 2016). A
successful way to integrate diversity in the classroom is to expose the students to diverse
students. However, there are times when the classes consist of the same group and to achieve
diversity awareness in the classroom the teacher must include activities about diversity (Wells et
al., 2016). A school is the first socializing environment a child will experience providing the
tools to learn about similarities and differences in reference to race, culture, and ethnicity is
necessary (Gayle-Evans, 2004). It is important for intercultural practices to be present in early
childhood education because they start to develop awareness of majority and minority groups
and their own identification and prejudices (Ponciano & Shabazian, 2012). A diverse classroom
allows children to feel more confident in themselves because they will feel empowered by the
inclusion they will feel from their school environment.
The benefits a child can acquire from being diversity aware will contribute to a life of
positive experiences. With the help given in their school environment to understand diversity,
children will develop compassion instead of judging the differences they see in another student
(Zakin, 2012). The child will have respect for anyone that is different from what they know,
accept it, and even learn from them. Elementary school children that through a diverse classroom
structure learn to understand and adjust to the differences between themselves and others,
develop advanced interpersonal skills (Rucinski et al., 2019). Past studies have shown that
introducing multicultural awareness is a crucial aspect of assisting children in developing social
competence in a growing diverse society (Kim et al., 2006). As a child learns to appreciate the
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differences in people, it also helps them understand their uniqueness, accept themselves, and
have positive self-esteem while looking at the similarities with other students allows them to
identify with them (Zakin, 2012). The incorporation of diversity in the lessons of children will
provide benefits that will accompany them into their adulthood.
A curriculum that reflects the students will allow them to relate their lessons to their lives
at home. In their study, In et al. (2019) found that the more aware children were of the
acceptance of diversity in their school the more likely they are to have higher levels of life
satisfaction. Gayle-Evans (2004) states that having children draw themselves and color with
skin-tone paints in their school lessons helps them build their self-esteem and identity. Ponciano
and Shabazian (2012) mentions that children may feel a sense of pride and can strengthen their
cultural identity when there is personal sharing from their home with their classmates and
teachers at school. A curriculum that integrates diversity awareness includes personal aspects of
the students in the classroom to promote a sense of belonging.
In early ages of education children can identify differences faster than they can see the
similarities (Gayle-Evans, 2004). Diversity awareness will generate benefits for a child such as
social competence and positive self-esteem, and a child may feel a sense of belonging and
acceptance when their curriculum reflects and represents them. Incorporating diversity in the
curriculum of kindergarten students can enrich their acceptance, sensitivity, and respectfulness
towards diverse people. In order to increase diversity awareness in the kindergarten curriculum, I
intended to provide a three-day lesson plan for a Kindergarten class at Jesse G. Sanchez in
Salinas, California.
Theory
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In Lev Vygotsky’s Sociocultural Theory, social interactions are the main component of
learning and development (Shabani et al., 2010). Children develop their morals, cultural beliefs,
and critical thinking skills by socializing with more knowledgeable individuals of society such as
their peers and teachers (Mcleod, 2018). According to Lev Vygotsky, learning occurs within an
individual’s zone of proximal development. The zone of proximal development is described as
the distance between the current developmental level and the level of development the individual
can reach with guidance from a more capable peer or an adult (Shabani et al., 2010). Learning
about diversity can be successful through the teacher and the peers of a student and is likely to be
within the students’ zones of proximal development. Especially when the composition of the
classroom is diverse, incorporating diversity awareness in the student’s everyday lessons can
enable them to learn from the interactions with their peers and the guidance from their teacher
(Mcleod, 2018). For example, if a child from a different ethnic background shares a tradition, the
rest of the students will then learn a new tradition and are subtly scaffolded in learning about
diversity, expanding their knowledge and acceptance of other ethnicities. Through the zone of
proximal development the students can increase their knowledge and acceptance of diversity.
Vygotsky’s theory also emphasizes internalization as part of the learning and
developmental process of a child. Internalization occurs when the child is exposed to external
factors, and, after sufficient exposure, it becomes internalized (Shabani et al., 2010). The
environment of a child influences their cognitive development and the things they do with the
learned information (Mcleod, 2018). Incorporating diversity awareness can help students be
aware of differences in their surroundings and help them internalize the benefits of diversity. The
teachers and peers contribute to student’s cognitive development through their own perspectives
on cultural events (Kurt, 2020). Allowing the students to hear how diverse society is through
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positive teaching strategies will help students internalize the positive feelings of each lesson,
and, as a result, will hopefully be more empathetic towards people of different backgrounds.
Consideration of Diversity
My project will be completed in a Kindergarten class at Jesse G. Sanchez Elementary
School in Salinas, California, and I had previously worked with the same group of children for
my service learning hours. According to the School Accountability Report Card (2022) found in
the Alisal Union School District website, the school consists of 800 students of which 99.7% are
from Hispanic or Latino descents. In the year 2019-2020, there were 116 students reported to be
in Kindergarten, and I will be working with 24 of the total amount enrolled currently. There was
a total of 71.4% of enrolled students identified as English learners during the 2019-2020 school
year. I expect that my participants reflect the overall population of Jesse G. Sanchez School.
Since the lessons will be conducted in English, the participants will need to have an English level
to be able to understand the story in the books and complete the activities. Although, the
activities can be translated to Spanish to include participants that are more dominant in the
Spanish language. The content of my project is directed towards Kindergarteners, which may not
apply for older or younger children. However, perhaps the activities can be modified to meet the
learning level of older or younger children. For example, for older children, instead of an art
activity at the end of presenting the content, I could have participants engage in a Kahoot game,
an online quizzing game. For younger children, I would only include reading different books and
having a conversation with the children about the book.
Learning Outcomes
I intend to provide three activities across three school days to students currently enrolled in one
Kindergarten class at Jesse G. Sanchez Elementary school in Salinas California.
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By the end of the project, participants will:
1. Identify one difference and one similarity between themselves and others.
2. Describe one tradition that is practiced at home.
3. Demonstrate understanding of their own skin tone while still indicating that people are
the same beyond color.
Method
Day 1
First, I introduced myself and I explained the reason I was there and for how many days I
would be going. I asked them if they knew what the words similar and different mean. I
reiterated that similar is when things are alike and different is when things are not alike. I
explained that I was going to read a book about differences and similarities titled, We’re
Different, We’re The Same by Bobbi Jane Kates. The book states that people can have similar
characteristics that at the same time can be different. An example given is that we all have skin to
protect our body but we all have different skin tones. Reading the book took about 15 minutes.
Following I had a brief discussion with the class about the similarities and differences within the
class and in their families. Once we finished the discussion, I went around to each student and I
handed them images of children I had prepared, if it was a boy they were given a handout of a
boy and vice versa for the girls (Appendix A). I asked them to look at the image and find one
similar and one different thing between themselves and the child in the image. I provided an
example of how my hair was similar in color to one of the images. In a big white paper I labeled
two columns similar and different where I wrote all their answers (Figure 1). The activity took
about 15 minutes which took the overall lesson to 30 minutes. I thanked the students for having
me and asked that they look for differences and similarities in their homes after school.
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Day 2
To begin the second day of my curriculum, I greeted the students and reviewed the
information I provided the day before by asking them what differences and similarities they
found in their homes. I explained that just as we are all different, each family is different, and
they each have their own traditions. I explained that traditions are events that a family does each
year around the same time and with the same people. I gave them an example of how my family,
every December, celebrates a big Posada for all the children of the town where I am from in
Mexico. I explained that the book I was going to read about is about a festival that happens in
India that celebrates friendships, forgiveness, and fresh starts. I then read the book, Festival of
Colors by Kabir Sehgal and Surishtha Sehgal which took about 20 minutes. This book is about
the story of a festival that takes place in India that uses different colors through flowers. The
book describes the process and meaning of the festival through the experience of a brother and
sister. As I read the book I would pause and explain the illustrations to engage the students. After
I finished the book the discussion consisted of me asking the students if they had any questions
about the festival and asked if anyone wanted to share a tradition from their family. To
incorporate an activity, they were prompted to draw a tradition that they celebrated with their
family (Appendix B). The activity took about 20 minutes which took the lesson to about 40
minutes. Lastly, I thanked the students and I ended the day with a reminder that traditions are a
part of each person and that traditions can look different even if they are celebrating the same
thing.
Day 3
First, I greeted the students and asked them if they remember what we talked about the
day before. I then proceeded to reiterate that we are all different in many ways but also similar in
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other ways. I asked if they knew the different skin tones different people could have and listened
to their answers. Then, I explained that I was going to read a book about the different skin tones,
how every single one of them is beautiful, and that under our skin we are all the same. I then read
the book, Skin Like Mine by Latasha M. Perry which took about 15 minutes. The story is told
through the eyes of a young girl that relates the different skin tones to different foods and
emphasizes that what is inside is the most important thing. The discussion consisted of me
encouraging the students to look at the different skin tones they saw in their classmates and I
talked about how we should not treat someone different because of their skin tone. Afterwards, I
explained that we were going to do an activity to experience the different skin tones and identify
their own skin tone (Appendix C). The activity was as follows: they got six different tones of
pantyhose, put their hand in each pantyhose, and then found a pantyhose that matched their own
skin tone. Each student was given a worksheet to complete the rest of the activity. After finding
their skin tone, they would tell me and I would give them a piece of the pantyhose and glued one
side of the pantyhose to be able to lift the other side of the pantyhose. They then got a child
cutout and glued it under the pantyhose and colored it in with the multicultural color crayon they
believed matched the color of the pantyhose. The activity took about 30 minutes which took the
lesson to about 45 minutes. To conclude my curriculum, I played a youtube video
https://www.youtube.com/watch?v=ZiOSzuXjDD0 about diversity and acceptance and gave each

student a small box of multicultural crayons as appreciation for their participation.
Results
Learning outcome 1 was that the children would identify one difference and one
similarity between others. I handed the students an image of a girl child to the girls and an image
of a boy child to the boys and they needed to state one difference and one similarity (Appendix
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A). In Figure 1, I have included a picture of two columns used to record their answers. Of the 24
students, 21 participated in the lesson. Table 1 represents their responses. The most common
similarity that was reported was clothes which included shirt, pants, shorts, and clothes as their
response. The most common response for differences that the participants stated was also
clothes. There was more variety when they stated the similarities they saw between the cutouts
and themselves. Some students would listen to their classmates' answers, but most of them took
their time to look at the handout before providing their own response which makes me believe
that this outcome was met.
Learning outcome 2 was that the children would describe a tradition that happened in
their home. The students were given a worksheet and instructed to draw a tradition that they
experienced at home (Appendix B). Table 2 represents the various traditions that were presented.
Some of the students drew more than one tradition, which showed understanding of the things
their family celebrates each year. Even though most of the students drew holidays as their family
tradition, as I asked them about their pictures, I learned they had different ways of celebrating the
same holiday. Of the 24 students, 21 participated and 85 percent showed a tradition. Although
many of the students drew common holidays, I believe this outcome was met through the overall
lesson.
Learning outcome 3 was that children would demonstrate their skin tone while still
indicating that people are the same beyond skin color. The students tried on six colors of
pantyhose in one hand to match the color to their own skin tone, glued a piece of the pantyhose
they chose on a worksheet, glued a cutout of a child under the pantyhose, and colored in the
cutout of the child matching the color of the crayon to the color of the pantyhose. In (Appendix
C), I included the worksheet that was handed to the students and the different pantyhoses used
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for the activity.. Of the 24 students, 21 participated in the lesson. Table 3 represents how many
students matched the pantyhose color with the color crayon used to color in the cutout of the
child, somewhat matched the two parts, and did not match both parts of the activity. While
students experienced the different tones of pantyhose on their hands, we talked about how, even
though we all have different skin tones,we all are the same on the inside, and we should not treat
someone differently because of their skin tone. Despite the fact that some students did not match
the pantyhose with the color crayon used to color in the cut out, I believe the outcome was met.
Discussion
After the completion of my project, I believe my project was successful. The students
enjoyed and were engaged through each lesson. Through the entire project only 21 of the 24
students participated due to absences. Each day the students were able to elaborate on what they
learned about the previous lesson. Through the zone of proximal development of Vigotsky’s
Sociocultural Theory which is the gap between the current knowledge and the knowledge that
can be acquired by interacting with more knowledgeable peers or adults. In my project the zone
of proximal development was present when I guided the students through each activity and when
the students that finished the activity faster would help their classmates understand and finish the
activity. Vygotsky’s theory also describes internalization as a part of the learning process of an
individual which is reached through constant exposure of the new information the individual
must learn. Internalization was present in my project through the consistent exposure by having
the lessons executed 3 consecutive days and taking the time to review each prior lesson. The
students showed understanding of the topic through the discussions and activities.
In terms of diversity, I think that my project included everyone in the classroom. The
presentation was presented in English and Spanish when the students did not understand the
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material which allowed for more inclusivity in my project. The books were all in English using
books in Spanish would allow for the students that are not proficient in English to understand the
material.
If I had to do my project over again, I would do only a specific part of diversity
awareness instead of teaching different aspects of diversity. By teaching the students only one
aspect of diversity during the entire duration of the project would allow the students to have a
more successful understanding of the topic. I would also present the lessons in smaller groups to
allow the students to engage more in the discussion after reading the book and answer all their
questions. Lastly, I would incorporate an activity before and after the completion of the project
to allow me to have a more clear result of the students' success in the topic. Even so, I believe the
students learned about diversity and are more aware of the diverse world around them.
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Table 1
Participants’ responses of similarities and differences

Similar

Different

Gender

1

0

Feelings

1

0

Face (face,mouth, and teeth)

1

3

Shoes

5

1

Hair

4

7

Clothes (shirt, pants, shirt,
and shorts)

6

9

Skin

3

0

Posture

0

1
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Table 2
List of traditions that were drawn by participants
Tradition

Number of participants

Christmas

14

Easter

6

Birthday

4

Watch rainbow

1

Dia de Muertos

1
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Table 3
The amount of participants that matched, somewhat matched, and did not match the tone of the
pantyhose with the color crayon they colored the cutout
Result

Number of participants

Matched

14

Somewhat matched

5

Did not matched

2
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Figure 1
Results of the activity about similarities and differences
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Appendix A
Image of girl and boy that was shown for Learning outcome 1
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Appendix B
Worksheet for Learning outcome 2
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Appendix C
Activity materials and worksheet for Learning outcome 3
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Appendix D
Final Presentation
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